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School Vision, Values and Aims 

Our vision is that Invergordon Academy staff, pupils and parents work together to create a positive ethos and pupil-centred learning environment where pupils are 

motivated and can maximise their potential and achieve success. 

Our shared school values were chosen by pupils, parents, partners and all staff during session 2016-17: 

 

 
 

The aims of the school are: 

 To provide pupils with the opportunities and experiences that will allow them to develop the four capacities of Curriculum for Excellence 

 To strive for the highest quality of learning, life and success 

Invergordon Academy is about Positive Ethos, Obvious Pupil-centred Learning Environment 
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Context of the school:  

Invergordon Academy is a six year secondary some 25 miles north of Inverness with a teaching FTE 26.2 and a roll of 328.  It serves the town of Invergordon and the 
neighbouring villages of Milton and Kildary and the rural area of Newmore.  The catchment area is compact with only four associated primary schools – Park, South Lodge, 
Milton and Newmore.  Our roll is currently at its lowest but set to rise steadily over the next five years.  We attract a large number of placing requests from neighbouring 
towns. 
 

In 1971 an aluminium smelter was constructed in Invergordon and sparked a massive population explosion but also caused high unemployment when it shut after just a 
decade.  Various oil related industries continue to operate within the town and surrounding area but employment is at the mercy of the fluctuating oil industry and much of 
the workforce is transient. 
 

Within the current school population a number of the pupils experience socio-economic disadvantage as measured by the SIMD ranking. Currently 21% of the school 
population live in areas designated as SIMD 1 and 2. 33% of pupils have applied for free school meals, however, more are eligible.  There is an overlap between these 
statistics with many pupils affected by poverty live in higher SIMD bandings.  The school has been allocated resources from the Scottish Attainment Challenge and Pupil 
Equity funds to help improve attainment for such pupils.  41% of our pupils have additional support needs; 4% of pupils do not have English as their first language.  Recent 
cuts in school staff from 32.6 in session 2014-15 to 26.2 in session 2018-19 have presented challenges in the context of delivery of a full curriculum for all learners. Faculty 
leaders have been reduced from 5 staff to 4.  Despite these cuts we have worked hard to preserve a curriculum with breadth, depth and choice both in the Broad General 
Education phase and the Senior phase. Our senior curriculum continues to offer pupils a number of learner pathways and opportunities for wider achievement.   
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Summary of Improvement Report/Plan engagement process: 

 

 

Full details of engagement activities can be found in the school’s self-evaluation records. 

  

Participants Engagement details 

Teachers and other staff Collegiate activity on SISE 
Extended Management Team meetings  
Departmental engagement through DM’s  
School Improvement Group meetings  

Parents Parent Council Meetings 
Parental feedback at each Parent Contact events 
Parental feedback during Faculty reviews 
Parent Councillor and parent class visits 

Pupils Pupil Council meetings 
Pupil  feedback during Faculty reviews 
Pupil focus groups (by year group) and Improvement Group 
Wellbeing Survey 

Volunteers working in 
school (such as parents 
taking after-school activities, 
3rd sector engagement etc.) 

Rock Challenge volunteers 
Eden Court volunteers 
Prize-giving guest presenters 
 

Other partners Regular feedback from School Years Practice Lead at Support Manager meetings 
Regular meeting with Youth Development officer 
GIRFEC Partners 
 
A sample of other partners we regularly work with include: Aberlour Sustain, 
Action for Children,  Canal College, Growing2gether, HighLife Highland, Police 
Scotland, SDS, Skretting 

Associated Schools Group Monthly ASG meetings 
Extensive transition programme 
Listening & Talking ASG Improvement Action Planning & Delivery 
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PART TWO – Standards and Quality Report referencing your previous Improvement Plan and next steps (complete as appropriate): 

 

What have we done to close the attainment gap? 

We maintain a relentless focus on striving for high quality learning and teaching and raising attainment for all.  All staff participate in self-evaluation, 
collegiate and CPD activities aimed at constantly improving our practice.  We have engaged in research on closing the gap and raised the awareness of all 
teaching and support staff on the effects of Adverse Childhood Experiences.  We have taken initial steps in partnership with the Educational Psychology 
service to become a trauma-informed ASG. 
Tackling attendance, behaviour and engagement has featured heavily in our work and interventions to support our pupils and families. 
Through rigorous monitoring and analysis of attainment and achievement data; including progress, attendance, behaviour statistics; we are able to identify 
gaps, trends, pupils at risk of not achieving and target appropriate support and interventions. We have formed a ‘Wellbeing’ team using the Scottish 
Attainment Challenge and Pupil Equity Fund which offers us the flexibility to react to varying needs and effect interventions otherwise outwith our normal 
staffing capability.   
All staff have been engaged in a review of our Broad General Education courses to ensure they offer breadth, depth and challenge; ensuring that they are 
designed around the BGE Benchmarks and not placing barriers to closing the gap between those from most and least deprived backgrounds. 

 

What have we done to improve attainment, particularly in literacy and numeracy? (refer to specific projects and outcomes) 

Chartered teachers in the English and Maths departments have specific responsibility for literacy and numeracy respectively.  Leading staff and unit 
development.  Whole school collegiate sessions have taken place to address strategies and common approaches.  All of our Pupil Support Assistant team 
have received training in literacy and numeracy interventions.  The capacity of the PSA team has been enhanced through SAC funding.   Moderation of 
teacher judgements to ensure consistency, observed lessons to share good practice and a culture of quality assurance to support continuous improvement 
are a standard feature of our work. This year we have worked closely with our primary schools in the ASG to look at the Listening and Talking element of 
literacy, allowing us to share standards and also, importantly, allow dialogue between the sectors.  We have added a dedicated literacy and numeracy period 
to S1 and S2 timetables over and above their normal four periods for English and Maths.  Our tracking, monitoring and reporting system has been revised to 
include strengths and next steps in learning at three points in the year, providing pupil friendly, practical action points.  A number of reading interventions 
have been put in place, a specific focus on comprehension has improved pupils reading for understanding.  Less confident readers have been visiting our local 
primaries reading to younger children.  Our literacy performance has improved and reversed a four year negative trend.  Numeracy continues to perform 
well.  With the support of our Wellbeing team we have targeted pupils at risk of disengaging with school and can report that 100% of our leavers this session 
achieved a minimum of National 3 in Literacy and Numeracy. 
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What have we done to improve children and young people’s health and wellbeing? (refer to specific projects and outcomes) 

Our staff are proactive in promoting positive relationships, considering each child as an individual with their own needs, risks and rights.  We ensure pupils 
are actively involved in decisions which may affect their life.  Pupils are included and treated with equality within a school environment that promotes a 
positive ethos.  
We have very good relationships with partners including Social Work, Educational Psychologists, Highlife Highland, Aberlour Children’s Charity, Action for 
Children, Police, Skills Development Scotland, local business, North Highland College and the University of Highlands and Islands. We are continually working 
to make these even better. 
We operate a solution focused meeting model and meet weekly with the School Years Practice Lead to share information and cooperatively make decisions 
to support our pupils and families.  Our PSE curriculum is under constant review to ensure that it meets the needs of our pupils.  We offer a range of extra-
curricular activities and a variety of trips and experiences. 
We have used additional funding to create a ‘Wellbeing’ team to increase the capacity of our existing Support staff.  Our team consists of an additional 1.0FTE 
Support for Learning Teacher with a remit to promote positive behaviours and inclusion, specifically supporting those at risk of disengaging with school and 
those at risk of exclusion.  The remit also includes support for staff focused on developing a wide range of strategies to manage the behaviour of individual 
pupils in the target group will continue.  1.6FTE Inclusion & Support Workers plus 2.0FTE Pupil Support Assistants work closely together and with the wider 
staff and partners to meet the needs of our young people and specifically those affected by poverty.  Our Inclusion and Support Workers’ role is to develop 
home-school links with a focus on attendance (including lateness), attitudes to school and parental engagement.   

 

What have we done to improve employability skills and help our children and young people achieve sustained, positive school 
leaver destinations? (refer to specific projects and outcomes) 
 

We have significantly increased the number of work placements, which are flexible and suited to the needs of both employers and young people. We have 
improved our partnership with SDS so that more emphasis is placed on transition, including earlier involvement of the SDS post-school team where issues 
have been identified.  In addition we have improved processes around the sharing of information, avoiding unnecessary duplication and enabling better 
targeted career/future pathways support. We have increased the number of partners, including employers, working directly with young people and this is 
having a positive impact in terms of meeting the Career Education Standard. We have a number of additional partnerships which have been of specific 
benefit to pupils with ASN. These young people are gaining accreditation and in the process securing an initial positive destination. Some examples of this 
include: The Princes Trust, John Muir Award, Springboard, NANSEN and The Shirlie Project. Employability and Rural Skills awards are also offered by the 
school in the senior phase. We have forged strong partnerships with UHI, whose representatives now attend parent evenings for S3-S6 and also specific 1-2-1 
support. Initial destination figures are very good (currently 98%). 
A number of departments are making skills for life and work a priority and there are some examples of good practice e.g. the HE department have driven 
forward the development of Café 102, making use of their links with The Storehouse and Burghfield House. S1 pupils develop entrepreneurial skills through 
the Xmas Fair and all S2  take part in the Youth and Philanthropy initiative. The use of My World of Work has been embedded into Skills Time and PSE but 
there is significant scope for widening its usage across the school. 
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Our overall evaluation of the school’s capacity for continuous improvement: 

 * We are confident in our capacity for continuous improvement ☒ 

 * We have some concerns about our capacity for continuous improvement ☐ 

Comment: 
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QI 1.1  
Self-evaluation for 
self-improvement 

How are we doing? 
 
What’s working well for our learners?  
(what are the features of effective practice in our 
school?)  

How do we know? 
 
What evidence do we have of positive impact on 
our learners? 

What are we going to do now? 
 
What actions will move us forward? 
(improvement priorities highlighted in this area) 

Themes:  
 

 Collaborative 
approaches to self-
evaluation 
 

 Analysis and evaluation 
of intelligence and data 
 

 Ensuring impact on 
learners’ successes and 
achievements  

 
 
 

 

Our school has a culture of evaluating its work and 
improving its practice.  We promote a collegiate 
and transparent approach to self-evaluation, 
reflection and school improvement.  Most staff 
understand their responsibility in this process and 
are regularly involved through department 
meetings and collegiate working, where self-
evaluation for self-improvement is a standing 
item. 
 
We have revised our Self-Evaluation Calendar at 
Senior management and Faculty level and have an 
established cycle of faculty reviews which are 
producing feedback for staff and learners. 
 
All departments produce an annual Standards & 
Quality Report with input from all teachers.  Pupil, 
parent and partner views sought regularly on key 
issues 
 
Regular meetings between Faculty Heads, 
Principal Teachers and Senior Management 
support departments to deliver the agreed 
improvements. 
 
Increasing use is being made of the data within 
the Insight reports by senior and middle leaders.  
We have developed our own ‘Mini-insight’ tool 
which allows us to more effectively interrogate 
our subject level data for varying cohorts. 
 

Self-Evaluation is a weekly item on department 
and SMT meetings 
 
Faculty review feedback and action points are 
agreed; Senior Management support departments 
to deliver the agreed improvements. 
 
Self-evaluation and reflection has a high profile in 
our collegiate programme and CPD/PRD processes 
 
Two-way partnerships with other schools 
emerging 
 
At various points in the year and for a variety of 
purposes we collect feedback from staff, pupils, 
parents, parent council, partners and our ASG. 
 
Surveys, pupil/parent council minutes, focus 
groups, Insight reports, Positive destination data 
SIP audit, Faculty Link meetings, DM’s provide 
relevant information throughout the year. This 
data is also used to inform improvement planning 
and identify interventions as appropriate. 

Moderation processes for national Qualifications 
and development of BGE Unit Overview Sheets 
incorporating moderation and evaluation of 
learning. 
 
SMT have a high presence in classes through daily 
‘walkabouts’. Faculty Heads have a good presence 
within their faculties. 

 

Further improve use of data by continuing to 
engage staff in discussion about their data 
analysis and what improvement priorities or 
interventions can be developed from it.  
 
Embed use of our Mini-Insight tool and adapted 
Risk-Matrix into the working practices of all 
teaching staff. 
 
Improve measurement and evidence of impact on 
learners 
 
Timetable combined DM’s for single teachers 
departments where possible to allow for 
professional discussion and sharing practice 
 
Increase the number of observation lessons that 
are linked to PRD or SIP priorities 
 
Add PRD update points to self-evaluation calendar 
throughout year 
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 Staff are regularly consulted on their views and 
follow-up action is undertaken.  We have 
increased engagement with GTCS Standards and 
Self-Evaluation tools through our collegiate 
sessions, which are linked to HGIOS4 & GTCS 
Standards, and PRD process.  Use of HGIOS4 
Challenge Questions is emerging in departments. 
 
Targeted interventions are put in place to support 
individual members of staff. 
 
Increased engagement with digital technology to 
improve collegiate approaches to sharing good 
practice. 
 
Partners feel welcome in the school and feel 
strongly that their views are taken on board. 
 
Visits to other schools to gather good practice. 

SMT visits to Thurso and Kingussie High School.   
 
Regular informal HT meetings with Alness and Tain 
Royal Academy HT’s.  
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QI 1.3   
Leadership of 
Change 

How are we doing? 
 
What’s working well for our learners?  
(what are the features of effective practice in our 
school?)  

How do we know? 
 
What evidence do we have of positive impact on 
our learners? 

What are we going to do now? 
 
What actions will move us forward? 
(improvement priorities highlighted in this area) 

Themes: 
 

 Developing a shared 
vision, values and 
aims relevant to the 
school and its 
community 
 

 Strategic planning for 
continuous 
improvement 
 

 Implementing 
improvement and 
change 

 
 

Our ‘PEOPLE’ brand has high profile. 
 
Our vision evolves through ongoing reflection 
and debate across the school and community.  
Our aims and values take account of local and 
national priorities. 
 
The work of our school is based on working 
towards achieving the school aims and values, 
however, we need to do more to ensure a shared 
understanding across the school community.  
 
We are continuing to develop our understanding 
of our collective strengths and areas for 
development through our self-evaluation for self-
improvement activities. 
 
Our school puts the learner at the centre of its 
improvement agenda.  Improving the quality of 
learning and teaching and improving pupil 
performance are well established as key priorities 
for the school. 
 
Senior management promote and staff support an 
inward, outward, forward looking approach to 
developments.  We endeavour to identify and 
learn from the best practices in Scottish and 
international education when planning changes. 
 
SMT work well together to plan for improvement 
and are mindful of the effect on staff wellbeing of 
the pace of change within the profession. 

Large sample of pupils, parents, partners and all 
staff involved in developing shared school values 
 
Staff working group set up to formulate strategy 
for promoting and embedding our vision, values 
and aims. 
 
School policies updated to clearly link to vision, 
values & aims 
 
Increased engagement with GTCS Standards and 
Self-Evaluation tools 
 
A staff involved in School Improvement Planning 
process. Improvement plans guide the work of the 
school 
 
Feedback from staff  
 
Lesson observations 
 
DM Minutes 
 
SIP process 
 
All CPD requests granted 
 
SMT promote relevant CPD and wellbeing 
opportunities to staff 
 
Collegiate sessions 
 
 
 

To continue to raise the profile of our shared 
school vision and values to ensure that they 
underpin our ethos and learning and teaching. 
 
We will form a pupil-staff group to take the lead 
on promoting our school values across the school 
community. 
 
We plan to develop more effective methods of 
communication to keep all staff and relevant 
partners abreast of developments 
 
More staff groups throughout year to drive 
forward school and professional learning 
priorities.  Wider engagement with Google+ 
community 
 
Further development of follow-up to peer 
observations 
 
Continue to support and challenge to colleagues 
to continue to develop their skills and capacity 
 
We intend set an expectation that all non-
personal CPD is shared at DM’s/Collegiate 
Session/Google+ 
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 All departments look actively at moderation, 
tracking and pupil voice to develop courses. 
 
We protect time for professional dialogue, 
collegiate learning and self-evaluation.  A 
reflective culture is developing in the school 
through our focus on SISE.   
 
Our collegiate programme has strong focus on 
self-evaluation and improving learning and 
teaching.   
 
 

Staff focus groups 
 
Google+ online Staff Community 
 
Updated policies on website 
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QI 2.3  
Learning, Teaching 
and Assessment 

How are we doing? 
 
What’s working well for our learners?  
(what are the features of effective practice in our 
school?)  

How do we know? 
 
What evidence do we have of positive impact on 
our learners? 

What are we going to do now? 
 
What actions will move us forward? 
(improvement priorities highlighted in this area) 

Themes: 

 
 Learning and 

engagement 
 

 Quality of teaching 
 

 Effective use of 
assessment 
 

 Planning, tracking and 
monitoring 

 
 
 

 

The school has an ethos which encourages 
learning 
  
Most pupils enjoy their learning experiences and 
make good progress. 
 
In the best practice observed: 

 Teachers are well prepared for lessons and 
exemplify enthusiasm for their subject areas 

 Tasks are well suited to learners’ needs and 
pupils were appropriately challenged in their 
work 

 Learning intentions and success criteria are 
used to help pupils understand their progress 
through the lesson 

 Explanations are clear and build on prior 
learning 

 Teachers value, encourage and build on pupil 
responses 

 Teachers are very clear in helping pupils to 
understand their next steps in learning 

 Teachers and support staff work hard to 
support all learners in the class 

 
The majority of learners are involved in setting 
learning targets and understand what they have 
to do to improve and become successful 
 
In the senior phase, learning conversations are 
increasing the opportunities for involving pupils 
in planning their learning. 
 

Bi-annual whole school survey:  

Pupil Feedback: 

I enjoy lessons:  77% 
I am aware of the purpose/aim of the lesson:  88% 
I review my progress at the end of the lesson:  41% 
Explanations are given clearly:  85% 
I feel sufficiently challenged:  69% 
The pace of lessons is about right for me:  78% 
I feel comfortable answering questions in class:  74% 
There is a good atmosphere for learning in the class:  
78% 

 
Parental feedback: 

The school has high expectations of my child: 96% 
The school is doing enough to support my child in 
achieving their potential: 95% 
The school provides me with enough information 
about my child’s progress: 94% 
The school is doing a good job:  96% 
School staff know my child well: 98% 

 

Faculty reviews  

Lesson observations 

Parent Council/Parent class visits 

Department minutes 

Learning logs 

Samples of pupil work 

Collegiate sessions 

Tracking and attainment data 

Building on the progress of our pupil focus groups 
in session 2017-18 we will continue to promote 
pupil voice through involvement in decision 
making; self-evaluation for self-improvement as 
part of a pupil led action plan. 
 
We need to continue to seek ways to increase 
attendance at study support and homework club 
sessions 
 
Staff will continue to focus on improvement in 
consistency of experience for pupils in terms of 
differentiation, pace and challenge. Improved 
quality of learning intentions, success criteria and 
feedback through high quality CPD and collegiate 
activities 
 
Good practice across the school will be shared to 
ensure that all departments increase  
opportunities for pupils to review their progress 
 
Departments will continue to develop their 
tracking, monitoring, assessment and reporting 
using the BGE curriculum benchmarks  
 
We will work with our Parent Council to identify 
where pupils/parents can input meaningfully into 
planning and to increase parental engagement 
with their child’s learning 
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 Our new reporting format is improving pupils’ 
awareness of their next steps in learning; and 
together with learning conversations about the 
report; they are providing practical action points 
for the pupils to take forward. 
 
The majority of staff use ICT effectively in their 
lessons and are continuing to be innovative in its 
future development in the classroom. 
 
Collegiate focus on questioning skills, pace, 
challenge and differentiation is leading to the 
development of improving practice. 
 
 
 

Purpose and management of prelims reviewed 
 
Pupils are asking for Success Criteria from teacher 
in lessons.  In some classrooms pupils are involved 
in setting Success Criteria 
 
Widespread use of traffic lighting style systems, 
two stars and a wish – working best where 
Success Criteria are embedded 
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QI 3.1  
Ensuring wellbeing, 
equality and 
inclusion 

How are we doing? 
 
What’s working well for our learners?  
(what are the features of effective practice in our 
school?)  

How do we know? 
 
What evidence do we have of positive impact on 
our learners? 

What are we going to do now? 
 
What actions will move us forward? 
(improvement priorities highlighted in this area) 

Themes: 

 
 Wellbeing 

 

 Fulfilment of statutory 
duties 
 

 Inclusion and equality 

 
 
 
 
 
 
 
 

The school works hard at trying to comply with 
its responsibilities around legislation, codes of 
conduct and responsiveness to guidance from 
the authority. 
 
We have a shared understanding of well-being; 
the well-being indicators have become an 
increasingly integral part of school life. 
 
Staff are suitably trained in basic Child 
Protection. Our Child Protection officer (DHT) 
and PT Support for Learning are trained to Level 
3.  The HT, DHT and both Pastoral PT’s are 
trained to Level 2. 
 
Learners have well-planned opportunities to 
explore issues around a range of important 
themes. 
 
Staff have received training, support and advice 
around Adverse Childhood Experiences (ACEs), 
Resilience and Attachment and their impact on 
children’s well-being. 
 
Promoting positive behaviours has been 
promoted through collegiate sessions centred 
around professional reading and research. 
 
We are fully committed to equality and diversity 
 
The school has an inclusive culture and value 
pupils as individuals.   

PEOPLE brand actively promoted e.g. in 
corridors, assemblies, school communications.  
Pupil focus groups reveal that pupils feel safe and 
happy at school. A variety of trips/study support 
offered to all pupils. 
 
Over a quarter of the school participate in our 
Rock Challenge group and has increased each 
year; 14% of the group are from SIMD 1&2. 
 
Well-being survey and follow-up; exclusion and 
referral data; informal conversations with pupils; 
Nurture and SHARE evaluations. 
 
Wellbeing indicator ‘tags’ are being used within 
SEEMiS Pastoral Notes to track pupils 
 
We have regular, good communication from 
support staff re pupils’ needs/moods/issues. Our 
PSAs are used effectively as seen in observation 
and staff feedback (noted in DMs). Faculty 
observations have been based on the topic of 
inclusion and use of PSAs. 
 
Additional Assessment Arrangements, use of 
PSAs/Support are regularly discussed at DMs.  
AAA has helped to improve results of pupils.  
 
Updated Diversity and Quality policy 
 
Staff training – e.g. Raising awareness of 
resilience, ACE’s and Attachment 
 

We will continue to reduce the barriers to 
learning for all pupils through developing 
innovative practice, increasing staff awareness 
and partnership working. 
 
We will continue to increase staff confidence and 
expertise in implementing positive behaviour 
strategies.   
 
We will embed a nurturing approach across the 
school and ensure that restorative practices are 
used more widely between staff and pupils, 
especially where there have been persistent 
issues. 
 
We will continue to deliver opportunities for 
pupils to engage with the concepts of SHANARRI 
and to develop a shared understanding of the 
wellbeing indicators across all staff. 
 
We will continue to identify strategies to support 
pupils who are persistent refusers (e.g. 
attendance, PE) and continue to build on and 
form positive relationships. 
 
Pupil ASN files will be available earlier in the year 
and updated regularly. 
 
We will set up a group with pupil/staff group 
with responsibility of raising the profile of Health 
and Wellbeing across the school. 
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 A nurturing approach and more restorative 
practices are emerging and will be a whole 
school focus in the coming session. 
 
Our staff are expected to model behaviour which 
promotes and supports the wellbeing of all. 
 
All parents and learners are welcomed and the 
school does its best to ensure pupils learning 
needs are met. 
 
The school works hard to engage with disaffected 
learners and their families 
 
We have a greater awareness of and are 
improving attainment for groups and individuals 
facing barriers to learning, including poverty. 
 
Targeted support in place for pupils affected by 
poverty/inequity. 
 

Our Mini-Insight tool and the Risk-Matrix allows 
staff to analyse data more effectively for groups 
and individuals facing barriers to learning, 
including poverty. 
 
SHANARRI Survey Response: 
  After Before 
 Safe: 91.3% 90.6% 
 Healthy: 90.6% 83.7%  
 Achieving: 90.0% 87.7% 
 Nurtured: 93.5% 83.9% 
 Active: 90.7% 91.4% 
 Respected: 90.7% 87.7% 
 Responsible: 94.9% 91.3% 
 Included: 90.6% 86.2% 

 
Overall increase across indicators; largest 
increase in Respected; Healthy & Active lowest - 
decrease in Active 
 
Discipline Review: 
2017-18 saw a 21% decrease in referrals 
compared with 2016-17 and 44% decrease from 
2015-16  
 
SAC/PEF CSW Caseload: 
PEF1 - high priority, min one contact p/w 
PEF2 - medium, contact as an when required 
PEF3 - low priority, maintain general overview 
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QI 3.2   
Raising attainment 
and achievement 

How are we doing? 
 
What’s working well for our learners?  
(what are the features of effective practice in our 
school?)  

How do we know? 
 
What evidence do we have of positive impact on 
our learners? 

What are we going to do now? 
 
What actions will move us forward? 
(improvement priorities highlighted in this area) 

Themes: 
 

 Attainment in literacy 
and numeracy 
 

 Attainment over time 
 

 Overall quality of 
learners’ achievement 
 

 Equity for all learners 

 

Attainment in literacy in S4 and S5 has improved, 
although slightly behind our Virtual Comparator 
in S5, we have closed the gap.   
 
Performance in Numeracy in line or better than 
VC at N4 and N5. Except for S4 which has dipped 
below the VC. 
 
Performance in Literacy and Numeracy for S4 in 
SIMD 1-3 is below VC – this supports the issue 
around attainment in general for pupils in SIMD 
3. Disparity between school and VC much less 
among those in SIMD 4 – 7. 
 
S4 leavers’ performance at Level 4 is above VC in 
4 out of 5 years, S5 leavers are in line with or 
above VC in 4 out of 5 years. 
 
By the end of S3, 98% of pupils achieved at least 
CfE Level 3 in Reading, 98% in Writing, 83% in 
Listening & Talking.  This is an average gain of 
18% across these three elements. 
In Numeracy 83% of pupils achieved at least level 
3. 52% achieved Level 4. 
 
Gains have been made in a number of areas in 
senior phase performance.  
 
We have taken steps throughout the session to 
improve the performance of our lowest attaining 
20% of S4 pupils. 

National and local Insight Benchmarking data 
shows that Invergordon is broadly keeping pace 
at Level 4, gap increasing slightly at level 5 with 
National over last 3 years. 
Females are marginally outperforming males – 
reflected across other comparators. 
Improvement in boys’ performance from 
previous year at both levels. 
 
Interventions in BGE Literacy and Numeracy are 
having a positive impact.  We expect to see this 
improvement carry through to Senior 
performance in 2018 data. 

 
Almost all pupils leave with the minimum of at 
least one N3 award.  Consistent Level of 5+ Level 
5 awards – average 56%. Improvement in Level 4 
and level 5 awards. Slight improvement in S4 
leavers achieving 5+ Level 5 awards. Level 3, 4 & 
5 performance has improved in last 3 years but 
slightly behind VC (1 pupil). Level 6 performance 
has dropped. S4/5 5+ Level 5 – marked 
improvement over previous years demonstrating 
the impact of move from 5 options to 6 
 
S5/6 gaining 5 Highers or more is in line with VC 
and improving trend.  S4 leavers improved at N5 
over last 3 years; S5 leavers ahead of VC for 5+ 
Level 5 but S6 performance lower across levels 
overall than in previous two years. 
 
 
 

We will continue to review data closely, with 
specific investigation into SIMD 3 & 4, to monitor 
performance at all levels. Interventions at a 
departmental or whole school level will be put in 
place as required.   
 
We will run collegiate sessions on data analysis, 
particularly to enhance skills in interrogating 
Senior Phase Benchmarking data. 
 
While predictive data exists we will use this to 
set appropriate attainment targets for 
departments.   
 
A minimum expectation of 85% of pupils 
achieving CfE Level 3 in Literacy and Numeracy 
will be set and carried through to National 4 in 
S4. 
 
Our extended management team will work with 
staff to ensure high expectations of attainment 
are set and maintained at all levels. 
 
Presentation policies to be examined to ensure 
that pupils are sitting appropriate levels and 
borderline pupils are supported to achieve at the 
next level. 
 
We will track pupil progress more robustly in 
subjects where teacher predictions have over-
estimated attainment and support FHs to ensure 
evidence available to support SPP judgements 
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 We promote a range of alternative opportunities 
for young people to achieve and succeed and 
regularly accredit pupils through Sports Leader, 
Youth Achievement Awards, Princes Trust 
Awards, Personal Development Awards and 
Saltire Awards. 
 
In session 2017-18 no pupil is leaving without 
achieving.  All leavers have achieved at least N3 
in Literacy or Numeracy. 
 
Our leaver destinations data is very positive.  
 
Overall it is clear that our pupils are moving into 
suitable destinations and are receiving 
appropriate advice and support. 
 
Attendance data would suggest that our 
interventions are having a positive effect. 

Local benchmarking measures compared to our 
VC shows the performance of S4 much lower in 
SIMD 3 and lower in SIMD 4 (100 tariff points 
difference in SIMD 3 and 4 – the equivalent of 3 
N4 course awards or 2 N5s @ D) 
 
 
Positive destination level improving – currently 
98%. 
 
100% of leavers (including those with ASN) in our 
least advantaged 30% achieved a positive 
destination, significantly above VC in last 2 years. 
 
Average % Attendance over three years is 
improving: 

2015-16: 90.6% 
2016-17: 91.3% 
2017-18: 91.6% 

 
 

Following the review of our new reporting format 
we will further improve our tracking, monitoring 
and intervention programme to ensure highest 
level of engagement and attainment we can 
achieve. 
 
Further develop BGE profiling and pupil 
recognition of skills achieved involving teaching 
staff. 
 
There will be more targeted use of after school 
study and homework club – direct parental 
interventions by Support Managers and SMT. 
 
We will work with SDS to design strategies to 
better evidence the ‘story’ behind the non-
positive destinations and implement 
interventions to reduce these. 
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QI 1.2   
Leadership of 
Learning 

How are we doing? 
 
What’s working well for our learners?  
(what are the features of effective practice in our 
school?)  

How do we know? 
 
What evidence do we have of positive impact on 
our learners? 

What are we going to do now? 
 
What actions will move us forward? 
(improvement priorities highlighted in this area) 

Themes: 
 

 Professional 
engagement and 
collegiate working 

 

 Impact of career-long 
professional learning 

 

 Children and young 
people leading 
learning 

Strong emphasis on professional learning through 
a collegiate programme that drives whole school 
priorities and professional development. 
 
All staff, including Pupil Support Assistants and 
Admin/Clerical staff, undertake an annual PRD 
process, engaging in meaningful professional 
dialogue with their reviewer. 
 
A vibrant online staff community for sharing 
practice and professional discussion is developing.  
We know we need to do more to promote critical 
enquiry across the whole teaching staff. 
 
Staff at all levels have opportunities to take on 
leadership roles 
 
Staff are encouraged to undertake professional 
reading.  Online articles and resources are shared 
regularly via email or our Google+ community. 
 
Our new reporting system is providing better 
opportunities for S1-3 pupils to engage with their 
learning and discuss how to take forward their 
next steps. 
 
Opportunities for pupil voice has increased and we 
have adopted a ‘You said – we did’ approach. 
 
We have identified that resilience and apathy in 
our young people are areas for development 

Collegiate sessions are linked to GTCS Standards 
and HGIOS4 
 
Collegiate sessions link directly to staff Highland 
CPD Records 
 
Staff feedback 
 
Class visits 
 
PRD process 
 
Staff groups, ASG projects, extra-curricular 
activities, school events and trips 
 
Over 200 posts sharing practice on our new 
Google+ Community 
 
Revised reporting format 
 
S1-3 Learning conversations and next steps follow-
up 
 
T&M and pastoral information 

Time to be built into collegiate sessions for review 
and identification of next steps 
 
PRD review points will be moved from end of year 
to schedule throughout the year to improve on-
going reflection and review 
 
Identify measures to assess the impact of CPL 
 
Encourage staff to engage in critical enquiry 
through PRD process, more targeted CPD linked 
to SIP 
 
Embed the use of the pupil version of HGIOS 4 in 
our self-evaluation practices 
 
Working with all stakeholders we need to identify 
strategies and interventions to improve resilience 
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QI 2.4  
Personalised 
Support 

How are we doing? 
 
What’s working well for our learners?  
(what are the features of effective practice in our 
school?)  

How do we know? 
 
What evidence do we have of positive impact on 
our learners? 

What are we going to do now? 
 
What actions will move us forward? 
(improvement priorities highlighted in this area) 

Themes: 

 
  Universal support  

 

 Targeted support 
 

 Removal of barriers to 
learning 

 

The ethos in the school and in individual 
classrooms is positive, and it is clear that 
teachers care very much for the learners for 
whom they are responsible and have good 
knowledge of the young people in their classes.   
 
Pupils report that teaching staff are extremely 
helpful and encouraging.   
 
Pupils and parents very much value the 
willingness of staff to give up time to help 
learners.   
 
Pupils reported that they are well known by their 
teachers and that there is someone (Support 
staff or SMT) who has an overview of their 
learning.   
 
Pupil needs are represented strongly at inter 
agency meetings to ensure the best responsibility 
for pupils 
 
Support staff have very good knowledge and 
understanding of learners on their caseload.  
 
Information is shared effectively between SfL, 
Support Managers and classroom teachers.   
 
Support for Learning staff and PSAs give good 
support to pupils in classrooms.   
 
 

Use of ASN info – liaison between key teachers 
and subject staff.  
 
PT attends departmental meetings to offer 
support and advice 
 
Pupil Profiles – Staff have access 
 
Daily Pupil Information 
 
Boxall Profiles 
 
Nurture evaluations 
 
Learning conversations in Skills Time classes 
 
Support for Learning department review 
 
Attendance data – whole school 
Attendance data – targeted groups 
 
HT drop-in sessions 
 
Partner views 
 
Pupil interviews 
 
Referral data 
 
Minutes of Pupil Meetings 
 
Minutes of review meetings 
 
 

We will embed a nurturing approach across the 
school and ensure that restorative practices are 
used more widely between staff and pupils, 
especially where there have been persistent 
issues. 
 
Continue the development of the role of key 
teachers 
 
Continue to improve our use of evidence from 
tracking, professional dialogue and assessments 
to accurately measure progress over time, 
particularly at transition points 
 
We will adapt our PSE and Skills Time programmes 
to allow further capacity to effectively embed a 
culture of learning conversations and meaningful 
follow-up 
 



  

19 Positive Ethos, Obvious Pupil-centred Learning Environment 

 
 
 
 

 

PSAs support all aspects of work in classrooms, 
including behaviour management.   
 
We have strong links with a range of agencies, 
educational establishments and other partners 
 
Regular meetings with partners are a very good 
forum for discussing the needs of individual 
learners. 
 
Partners express a strong view that the school 
works hard to meet the needs of individual 
learners.   
 
We have implemented a range of programmes to 
meet the needs of pupils - S6 Leadership, Fit4 
girls, Sports Leaders, Young Ambassadors, 
Employability Awards, Prince’s Trust, Dynamic 
Youth Awards, Youth and Philanthropy Initiative, 
volunteering, Skills for life, learning and work 
programmes.  
 
Pupils reported that they were helped by Support 
staff and teaching staff in their curricular choices.   
 
SAC funded SEBN teacher has had positive 
impact improving attitudes towards school and 
learning with the individuals he is working with 
 
SAC funded CSW has formed positive 
relationships with target families with direct 
influence on the attendance of individuals 
 
Health buddies are having a positive impact on a 
variety of well-being indicators for targeted 
pupils 
 
Nurture groups are having a positive impact on 
targeted S1 pupils across a range of indicators. 
 

Child’s Plans kept current 
 
Solution Focus approach adopted 
 
Well-being logged on Pastoral Notes 
 
Positive destination data (currently 98%) 
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QI 2.2 
Curriculum 

How are we doing? 
 
What’s working well for our learners?  
(what are the features of effective practice in our 
school?)  

How do we know? 
 
What evidence do we have of positive impact on 
our learners? 

What are we going to do now? 
 
What actions will move us forward? 
(improvement priorities highlighted in this area) 

Theme 3  

 Learning Pathways 

 
 

We have a clear curriculum plan with a single 
cohort senior phase following up to 6 courses; 
preserving breadth and choice; progression from 
BGE and allowing a 3 year plan. 
 
Curriculum provision is reviewed annually. 
 
The S3 option system is well understood and 
allows for personalisation and choice, and the 
beginning of the process of specialisation that 
prepares pupils for success in the Senior phase.   
 
Pupils report that they are able to make choices 
in their learning, which allow their needs to be 
met.  Most pupils received all of their first choice 
S3 and Senior Phase options.   
 
Learner pathways continue to evolve to meet the 
needs of our pupils. 
 
S4 pupils can access Higher courses in S4. One 
pupil is sitting two Highers in S4. 
 
Addition of ESoL N5/H to meet increasing 
demand and avoid time lost travelling to another 
school.  Addition of German N5 to provide 
greater choice within languages. 
 
Vocational pathways form an integral part of the 
Senior phase curriculum. Currently 40% of senior 
phase pupils have opted for a vocational pathway 
course. 
 
Very successful new partnership with Canal 
College. 

Improved Learner Pathways document 
 
S3 Options data – over 90% of pupils received all 
their first choice options. No pupil had more than 
one second choice option. 
 
Senior Phase Options data – over 90% of pupils 
received all their first choice options. No pupil 
had more than one second choice option. 
 
Subject uptake data 
 
Pupil/parent feedback 
 
Youth and Leadership awards  
 
Duke of Edinburgh awards 
 
Princes Trust awards 
 
Employability awards 
 
 

Continue to develop involvement of partners in 
helping the school to deliver, broaden and enrich 
our curriculum 
 
Continually look to develop options for 
alternative pathways 
 
Increase high quality Interdisciplinary Learning 
opportunities that would allow pupils to develop 
skills that cut across subject boundaries  
 
Further promote the online offering of N5-AH 
courses from Highland council to provide 
increased opportunities for achievement in the 
senior phase. 
 
Put processes in place to measure the impact of 
partnership working. 
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 All pupils have access to outdoor learning 
opportunities in the form of field trips, 
residential trips (home and abroad) and 
adventurous experiences.  
 
Good practice in digital literacy emerging across 
a number of departments 
 
Improving employability skills through 
partnership with Highlife Highland 
 
Curricular partnerships – University of the 
Highlands & Islands, Geobus, HWP, Open 
University 
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QI 2.7   
Partnerships 

How are we doing? 
 
What’s working well for our learners?  
(what are the features of effective practice in our 
school?)  

How do we know? 
 
What evidence do we have of positive impact on 
our learners? 

What are we going to do now? 
 
What actions will move us forward? 
(improvement priorities highlighted in this area) 

Theme 3  

 Impact on Learners  

 
The impact of parental 
involvement on 
improving children and 
young people’s learning. 

 

68% average attendance at Parent Contact across 
all year groups over time. 62% for this session 
 
Increased parental communication through use 
of SEEMiS text messaging 
 
Parents are fully involved in all decisions 
regarding curricular choices and the support that 
might be required 
 
The school works hard at maintaining positive 
relationship with parents, carers and families 
 
The school has a very supportive and effective 
Parent Council 
 
Almost all parents are supportive of the school 
when issues are raised around attendance, etc. 
 
Attendance at parent meetings and school 
events is positive and has increased over the 
session 
 
Communication and responses to/from parents 
has improved through the use of SEEMiS text 
messaging facility 
 
Emerging partnerships with parents through SAC 
funded family learning programme 
 
New and productive partnerships formed with 
other 3rd Sector organisations. 

Event attendance data 
 
Parent feedback 
 
100% of parents contactable by text 
 
Options and Change of Subject/Level process 
 
ASN profiles 
 
Child’s Plans 
 
Parent Council minutes 
 
Interventions delivered in partnership with third 
Sector organisations. 
 
YDO engagement 
 
Community Police liaison meetings 
 
3rd sector feedback 

We will offer parents two time slots (late 
afternoon and early evening) where they can book 
in to increase attendance at Parent Contact 
sessions. 
 
We will develop outreach capabilities to work with 
parents who have low engagement with the 
school or difficulties attending school events. 
 
We will aim to increase parental engagement 
around supporting pupil progress through 
innovative approaches, the use of digital literacy 
and Chromebooks. 
 
We will continue to work closely with the existing 
Parent Council to increase representation of 
parents from across the whole catchment to sit on 
the parent council. 
 
We will increase partner involvement in the life of 
the school and in the support of our work with 
young people. 
 
We will formalise partnership agreements to 
ensure better outcomes. 
 
A format for gathering partner feedback will be 
put in place. 
 
Overall, resources still do not match need in our 
area.  We need to work hard to identify 
alternatives to lack of provision. 
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PART TWO – School Improvement Plan 

Summary: Key School Improvement Priorities (add further rows if required): 

Improvement Priority Title Relevant QI(s) and Theme(s) 

 
Raising attainment for all, particularly in Literacy and Numeracy 
 

2.3 –  Learning & Engagement 
3.1 –  Inclusion & Equality 
3.2 –  Attainment in Literacy & Numeracy, Attainment 

over time 

 
Tracking & Monitoring in the BGE 
 

2.3 –  Effective use of assessment 
2.3 –  Planning, tracking and monitoring 
3.2 –  Equity for all learners 

Wellbeing & Ethos 

2.4 –  Removal of barriers to learning 
2.5 –  Early intervention and prevention 
2.6 –  Arrangements to support learners and their families 
3.2 –  Equity for all learners 
3.3 –  Increasing employability skills 

Parental Engagement 
2.5 –  Engaging families in learning 
2.5 –  Quality of family learning programmes 
2.7 –  Impact on learners 
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APPENDIX: Glossary of terms 

Attainment The measurable progress which children and young people  
make as they progress through and beyond school. This progress is in relation to  
curriculum areas and in the development of skills for learning, life and work.  

Achievement The totality of skills and attributes embedded within the four capacities of Curriculum for Excellence and developed across the curriculum in 
school and through learning in other contexts. 

Creativity The process which generates ideas that have value to the individual. It involves looking at familiar things with a fresh eye, examining problems 
with an open mind, making connections, learning from mistakes and using imagination to explore new possibilities.  

Closing the attainment gap Working to reduce the gap in progress, attainment and achievement between those living in Scotland’s least and most disadvantaged homes. 
Many children and young people from lower-income households do significantly worse at all levels of the education system than those from 
better-off homes.  

Disadvantage This is a term used to describe the extent to which children experience socio-economic barriers to their progress.  It is commonly measured 
using the Scottish Index of Multiple Deprivation (SIMD), which was used to determine which schools received Scottish Attainment Challenge 
funding, or by considering Free School Meal entitlement, which was used to calculate Pupil Equity Funding allocations.  

Equity Treating people fairly, but not necessarily treating people the same.  Equity in education means that personal or social circumstances such as 
gender, ethnic origin or family background are not obstacles to achieving educational potential and that all our young people are well 
supported to secure wellbeing, skills for learning, life and work and the best possible post-school destination. 

Family learning This is a powerful method of engagement and learning which can foster positive attitudes towards life-long learning, promote socio-economic 
resilience and challenge educational disadvantage.  Engagement with families is  going to be crucial in addressing the equity gap.  

Partners Partners include all individuals or organisations that deliver learning and contribute to the life and work of the school. These may include CLD 
services, colleges, universities, employers, third sector, community organisations, and libraries.  GIRFEC partners are the professional partners 
you work with who help you to address the GIRFEC agenda (e.g. Educational Psychology service, CSWs, Speech and Language Therapy and so 
on.) 

Pupil Equity Funding The Pupil Equity Funding is additional funding allocated directly to schools and targeted at closing the poverty related attainment gap. The 
Scottish Government has committed to this funding as part of the Scottish Attainment Challenge programme from 2017-18. The Pupil Equity 
Funding forms part of the £750m Attainment Scotland Fund.  It is allocated on the basis of Free School Meal entitlement. 

Safeguarding This is a much wider concept than child protection and refers to promoting the welfare of children. It encompasses: protecting children from 
maltreatment; preventing impairment of children’s health or development; ensuring that children are growing up in circumstances consistent 
with the provision of safe and effective care, and taking action to enable all children and young people to have the best outcome. Child 
protection is part of this definition and refers to activities undertaken to prevent children suffering, or likely to suffer, significant harm. 

School community This means all children and young people, staff, parents/carers, families and partners who are connected to the school. 
Volunteers This means everyone who contribute to the school’s curriculum (in the widest sense) by offering activities and opportunities for children, but 

who are not employed to do this.  Parents running after school clubs or school chaplains offering lunchtime drop-in sessions would be two 
examples of volunteers. 

 


